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Literacy Instructional Strategies 
Inclusive Classroom Strategies for Differentiated Instruction & Additional Support 

 

Readiness to Learn 

Students who experience difficulties can have emotional barriers to learning. These emotions 
can be due to feeling ‘left out’ or ‘left behind’. Feelings of frustration, anger, self-doubt, 
confusion, embarrassment, shame and/or anxiety can arise. The focus on what they can’t 
do, rather than what they can do can also cause emotional challenges for students who 
may be struggling. Effective interventions and adaptations/modifications can help these 
students develop a more positive attitude and increase motivation. 

Strategies can include: 
• providing daily positive reinforcement 
• making more positive than negative statements 
• providing tasks that will likely be associated for success to increase pride, satisfaction, and 

sense of accomplishment 
• planning of consistent routines 
• planning for interventions in a strength-based environment 
• implementing Universal Design for Learning (UDL) and Differentiated Instruction (DI) strategies 

in the learning environment(s) to minimize labeling or stigma  
• highlighting students’ talents and interests 
• providing all students with choice and opportunities to take responsibility for learning 
• encouraging appropriate amounts of risk taking 
• involving students in plans for intervention from a strength-based standpoint 
• providing students with opportunities to discuss and explain their learning strengths and 

discover how they learn best 
• planning for post-assessment discussions that focus on a student’s strengths and provide a 

positive plan for growth  
• encouraging self-evaluation 
• encouraging students to focus on their own progress – not the progress of peers 
• charting progress – sharing benchmarks, goals and achievements 
• modelling and practicing how to ask for help and support 
• modelling effective problem-solving strategies 
• modelling and promoting self-advocacy – provide the students with opportunities to practice 

how to self-advocate 
• modelling and discussing mistakes – normal part of the learning process 
• having discussions and open conversations when students make negative statements  
• celebrating successes 
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Learning to Read 

Learning how to read is one of the most complex tasks we learn. A wide range of knowledge 
and skills are needed to read effectively. 

Students need: 

• oral language skills 
• ability to activate prior knowledge and experience 
• understanding of concepts of print 
• phonemic awareness 
• understanding of letter-sound relationships 
• vocabulary 

Strategies and interventions for the following skills can help students to become more 
proficient readers:  

• decoding 
• fluency 
• phonological awareness  
• comprehension 
• receptive language processing 

 
Decoding 

Ø Using letter-sound relationships to sound out unfamiliar words 
 
Strategies can include: 

• implementing the use of synthetic phonics programs (teaching connections between 
parts of a word and the whole word 

• using “say it and move it” - students slide letter manipulatives around as they blend 
letters and phonemes 

• using “seek the part you know” – students look for familiar, smaller words - within a 
larger, unfamiliar word 

• building phonemic awareness through games that focus on: 
o sound segments in words 
o reversing words (“cat” turns into “tac”) 
o removing parts of words (“cat” becomes “at”) 

• identifying speech sounds through tapping – tap with a body part as they segment 
and say each sound 

• identifying, teaching and emphasizing use of prefixes, roots and suffixes 
• teaching root words that can help link meaning to spelling – (‘ex’ – means out of the 

way - extract, exit, explosion) 
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Fluency 
Ø Reading text accurately and with ease 

 
Lack of fluency could be the result of a delay in processing speed and/or the need to 
acquire additional sight word vocabulary. 
 

Strategies can include: 
• using instructional strategies that can increase fluency: 

o guided reading 
o choral reading 
o peer-assisted reading/learning 
o listening to audio recordings of texts 
o promoting love of reading and motivation for reading through repeated 

readings of familiar texts 
• planning for daily read alouds and/or shared reading (with teachers/educators/peers) 
• providing time for repeated readings of texts that are slightly challenging for students 
• planning realistic goals and benchmarks for improvement and tracking progress 
• modelling how to choose “just right reads” 
• choosing texts for students from a leveled book library – providing a variety of genres 

and formats (including cross-curricular options) 
• providing access to recorded readings of books – for aural and oral practice 
• providing lists of high-frequency words and time to practice; using them in a variety of 

contexts 
• assisting students in understanding the definitions of words they find challenging. 

Provide examples of how the word is used and its function in a sentence

 

Phonological Awareness 
Ø Hearing, identifying and manipulating phonemes in words as well as larger units – such as syllables and 

words 
Ø Activities focus on phonemes, rhymes, onsets and rimes 

 
Strategies can include: 

• direct instruction using rhyming words 
• identify the beginning, middle and ending sounds in words 
• breaking compound words into smaller words and syllables 
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Phonological Awareness Strategies (continued) 

 
• playing games that focus on: 

o sound segments in words 
o reversing words (“cat” turns into “tac”) 
o removing parts of words (“cat” becomes “at”) 
o add beginning sounds to make phoneme blends (“cat” becomes “scat”) 

• have anchor charts and visuals of various phonics skills throughout the learning 
environment 

• word walls 

 

Comprehension 

Ø Making meaning from text 
Ø Readers must interact with text in order to understand it – by combining information from personal 

experience and background knowledge with information from the text through the use of reading 
strategies 

 
A variety of different factors can contribute to a student experiencing difficulties with 
reading comprehension: 

§ slower processing speed 
§ lack of sight words 
§ challenges with adequate receptive vocabulary 
§ lack of oral language skills 
§ challenges with connecting prior knowledge 
§ difficulties transferring words learned in isolation 
§ difficulties with fluency 
§ challenges with working memory 

 
Develop vocabulary by: 

• teaching the meaning of prefixes, suffixes and the roots of words 
• providing illustrations of words - to help students learn definitions through visual 

representations 
• having students explain word meanings to each other (oral explanations to peers to 

discuss what they are learning) 
• having students look up key words or vocabulary in the dictionary 
• pre-teaching important vocabulary through pictures, stories and synonyms 
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Comprehension Strategies (continued) 
 
Develop understanding of text by: 

• modelling how to relate to text through personal experiences and previously read texts  
• helping students relate to texts and make connections to personal experiences, 

knowledge previously acquired, and previously read texts 
• modelling how to visualize text by forming mental images to represent ideas  
• generating questions about a text (before, during or after reading) – such as the use of 

a K-W-L chart (Know-Wonder-Learn) 
• teaching the “think-pair-share” strategy (thinking independently, partner with another 

student to discuss ideas, then share with the larger group) 
• modelling and teaching prediction skills – by using prior knowledge, what has already 

occurred in the text and/or by using illustrations 
• modelling and teaching how to summarize a text - in manageable chunks 
• practicing retelling by reorganizing sentence strips that contain the summary of a text 

 
Helping students analyze understanding by: 

• modelling how to summarize 
• teaching students to stop periodically and check for understanding by summarizing 
• prompting students to talk to peers about texts they’ve read 
• prompting students to notice: when they get lost in the text, when to stop and re-read 

for clarification, when to stop and ask questions, and how and when they should 
adjust pacing 

 
Receptive Language Processing 

Ø Understanding the language heard or read 
 

Students who have difficulty with understanding oral, visual and/or written information can 
benefit from strategies to increase receptive language skills. Speech language pathologists 
may be able to offer support or strategies to help students in improving receptive language. 
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Receptive Language Processing Strategies (continued) 

Strategies can include: 
• ensuring students are in a quiet and relaxed environment 
• modelling, discussing and encouraging behaviours of good listeners 
• modifying the vocabulary used during instruction – to be more or less complex as 

needed 
• adjusting the speed and level of language 
• reading, miming, repeating and/or illustrating stories (using drawings, pictures, gestures 

etc.) 
• modelling how to retell instructions 
• prompting students to retell instructions to a peer 
• providing information in a variety of different formats – visual, oral and graphical 
• providing concrete or physical examples when applicable 
• using open-ended questions – who, what, where, when, why and how 
• modelling how to chunk or segment information 
• teaching how to use headings and various text structures to aid with overall 

understanding 

 
Reading to Learn 

One of the main goals of reading can be to read to learn – to acquire new knowledge. 
Students need to become more and more proficient at reading for information throughout 
their school years. Teaching students to read for the purpose of learning can require the use 
of different strategies than reading for pleasure. 

Some students may experience difficulties with transferring skills they acquire in direct 
reading instruction to other learning environments. Support in applying strategies in more 
than one situation may be required. 

Strategies can include: 
• providing and using graphic organizers 
• providing visual aids and/or providing pictures of key vocabulary words 
• pre-teaching vocabulary words 
• modelling how to derive the main idea 
• modelling how to use context clues 
• using new vocabulary in relevant contexts 
• modelling how to find the meaning of words  
• teaching using concept maps 
• modelling and teaching how to illustrate the main idea 
• prompting students to chunk or segment text – then summarize the information in 

smaller, more manageable groups 
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Reading to Learn Strategies (continued) 
• segmenting a text into smaller chunks for students – then piece the smaller chunks 

together in a group to summarize an entire text 
• providing examples of different text structures and genres 
• teaching structure of different genres of text and using the structure to gain further 

understanding (i.e. headings and subheadings) 
• modelling how to use questioning as a framework for understanding 
• providing texts in a variety of different formats (audio, video, etc.) 

 
Writing and Expression 

Writing is a fundamentally complicated task.  

Students need: 

• vocabulary skills 
• expressive language skills 
• formulating ideas in a way that will make sense 
• spelling and mechanics 
• planning and organizational skills 

 
Some children experience difficulty in writing because of a lack of basic foundational skills 
(spelling or mechanics), and/or because of the complex nature of the writing process. 
 
Strategies and interventions for students experiencing difficulty with the writing process may 
be simple modifications or adaptations, or more strategic interventions. 
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Expressive Language Processing 
Ø Putting thoughts into words or sentences 

 
Students who have difficulty with expressing themselves either orally or through writing can 
benefit from strategies to increase expressive language skills. These students may have an 
understanding of a skill, concept, or what has been said; but can experience difficulty 
expressing it. Speech language pathologists may be able to offer support or strategies to 
help students in improving expressive language. 

Strategies can include: 
• providing many opportunities for conversation 
• using positive language during oral interactions  
• modelling how to develop ideas by thinking aloud 
• providing visual aids with oral instructions 
• modelling use of illustrations in writing 
• using a variety of learning strategies (i.e. KWL, Think-Pair-Share) 
• responding to student questions and statements with correct grammar 
• providing additional detail to student ideas 
• encouraging students to respond in complete sentences 
• modelling higher level questions during discussions 

 

 

Spelling (Encoding) 
Ø Using the knowledge of letters, sounds and word patterns to spell a written word 

 
Students who have difficulty with spelling can have trouble recalling or remembering 
different features of language (i.e. individual phoneme sounds). 

Strategies can include: 
• teaching word structures 
• discussing meanings of words 
• providing tactile materials to practice high-frequency/spelling words (clay, salt, 

shaving cream, play-doh, etc.) 
• providing a variety of types of letters to build high-frequency/spelling words – “making 

words”(using individual paper letters, magnets or appropriate technology tools) 
• using ‘box words’ that mirror the shape of letters – both for student use and for display 

of high-frequency words (i.e. school) 
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Spelling (Encoding) Strategies (continued) 

• sorting words into word families 
• having students practice high-frequency words 
• practicing challenging words in a variety of different ways 
• allowing students to record their ideas for writing using an audio device and/or other 

assistive technologies 
• ensuring correctly spelled words are easily visible by: 

o having a word wall  
o providing students with personal dictionaries 
o brainstorming lists of vocabulary words prior to writing instruction 
o providing technology available to assist in word prediction (software, websites & 

apps) 
• reducing the number of high-frequency words needed for mastery 
• focus on quality – not quantity for high-frequency and/or vocabulary words 
• using of partial words or word shapes to encourage visual/mental imagery (i.e. __oa__ 

or b-----t) 

• modelling how to create a personal mnemonic device to remember common words 
that are challenging to spell 

• ongoing participation in phonological activities to reinforce letter-sound 
correspondence 

 
Motor Control 

Ø Fine motor control is the coordination of small muscle movements perform tasks (printing, using scissors etc.) 
Ø Gross motor control is the ability to make large, general movements (walking, jumping etc.) 

 
Students with fine or gross motor skill delays or challenges may experience difficulties with 
writing tasks. Occupational therapists may be able to offer support or strategies to help 
students in improving fine or gross motor skills. 

Strategies can include: 
• providing the student with a variety of pencil grip options for greater pencil control 
• monitoring posture during writing tasks 
• providing students with sample letters (alphabet strips/alphabet tape) 
• having students form letters with a variety of materials (shaving cream, sand, play-doh 

etc.) 
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Motor Control Strategies (continued) 

• providing clipboards for writing to keep papers in place 
• modelling how to slant clipboards at an angle  
• providing paper with raised lines to support writing within the lines 
• providing visual aids for letter positions 
• providing popsicle sticks or other manipulatives to be used as word space makers 
• providing manipulatives to act as individual markers for the appropriate length of 

words (blocks, unifix cubes etc.) 
• providing a variety of games and activities to develop motor skills (paper-pencil, 

scissors, chopsticks, clothespins, tongs, etc.) 
• providing opportunities to practice fine motor skills using mobile technology apps (with 

a stylus or chopsticks for mobile devices) 
• placing less emphasis on writing mechanics (spelling, punctuation etc.) 
• providing instruction and opportunities to acquire and use keyboarding skills 
• allowing students to create an audio recording of their writing tasks prior to physically 

writing 
• providing access to voice-to-text software or mobile applications 

 
Planning for Writing 

Ø Planning prior to writing is an important phase of the writing process 
Ø This can entail generating ideas, mapping out concepts and/or finding ways to demonstrate learning 

 
Students may experience difficulties with generating ideas, retaining or expressing 
information or transcribing their thoughts into print. 

Strategies can include: 
• providing purpose and audience for writing tasks: 

o Why am I writing? 
o Who am I writing to? 
o What does my audience need to know? 

• providing choice in writing tasks 
• providing relevant topics that would be of personal interest to the students 
• prompting students to reiterate the purpose for a writing task in their own words 
• modelling the planning and thought process explicitly including questions: 

o What do I need to begin? 
o What do I know? 
o What do I need to find out?  

• modelling writing for different purposes (to inform, describe, imagine, express thoughts 
etc.) 
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Planning for Writing (continued) 
 

• providing pictures, videos, drama, books/texts, concrete objects etc., to provoke 
thoughts and ideas (‘story starters’ or ‘provocations’) 

• using open ended questions to provoke thoughts and ideas 
• modelling the use of graphic organizers for planning 
• providing a variety of graphic organizers and/or planning templates (web, timeline, 

venn diagram, flow charts etc.) 
• providing multiple formats for story planning (paper, software, websites, mobile apps, 

etc.) 
• generate lists of starter sentences and common vocabulary and or/key words that 

may be needed 
• providing picture clues or prompts to represent the different elements of the writing 

task (i.e. beginning, middle and end) 
 

 
Drafting 

Ø Process of completing a writing task 
 

Students may experience difficulties with putting what they know or think onto paper, using 
the appropriate vocabulary, holding multiple ideas in their memory, how to express ideas 
sequentially and more. 

Strategies can include: 
• providing daily opportunities to write on a variety of topics, in a variety of genres 
• modelling the writing process step-by-step, and in manageable chunks 
• modelling the writing process over multiple days (showing that a piece of writing is not 

usually finished in one day) 
• modelling the thought process of good writers at all times, posing questions writers ask 

themselves, including: 
o How should I introduce my topic? 
o How can I add more information or detail? 
o Is my message clear? 
o Am I on topic? 

• modelling the use of graphic organizers and visual aids that were used in the planning 
process  
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Drafting Strategies (continued) 

• modelling the use of writing templates (i.e. ‘hamburger’ paragraphs) 
• using colour to highlight specific thoughts or ideas 
• providing support for use of vocabulary/high frequency words/key words 

o word walls 
o dictionaries 
o personal dictionaries 
o custom digital dictionaries 
o lists of transition words 
o lists of partial statements 

• providing options for digital writing/story telling (typing stories, speech-to-text software) 
• providing options for story formats – with paper or digital options (comic strips, movie 

creation etc.) 

 
Editing/Revising 

Ø Editing and revising entails looking at ideas, organization, spelling, punctuation, and grammar 
 

Editing and revising can be difficult for students because it involves focus on several different 
elements at once and can be affected by memory &/or organizational skills. 

Strategies can include: 

• breaking down tasks into small, manageable tasks 
• prioritizing elements of the editing process students should focus on 
• modelling writing drafts containing errors, then editing these drafts in a group setting 
• focusing on one element of editing/revising at once (i.e. spelling, then punctuation) 
• providing editing checklists or guides (i.e. self-evaluations, checklists with required 

elements or question prompts – “Does it make sense?” etc.) 
• modelling the use of editing symbols or marks (i.e. striking through, instead of erasing) 
• using editing acronyms (i.e. C.O.P.S. – capitalization, organization, punctuation, 

spelling) 
• engaging in respectful peer editing 
• using technology to assist in editing: 

o modelling proper use of electronic spelling and grammar checkers 
o modelling and discussing use of auto-correct features 
o modelling and discussing use of digital thesaurus tools 
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Publishing and Sharing 
Ø Publishing is the act of creating a final piece of work or ‘good copy’. 

 
Publishing can be challenging for students who find the writing process difficult. Providing 
several options for publishing can help students to feel positive about writing. Sharing writing 
is an important element is celebrating growth and success. 

Strategies can include: 

• discussing with students that not all pieces of writing need to be published 
• providing additional time for students with fine motor difficulties, or other students who 

may need it 
• providing students with options for publishing, including digital formats (i.e. word 

processing, genre appropriate templates via websites or mobile apps, video creation, 
and presentation software or apps) 

• creating class books, newsletters and/or digital presentations to represent student work 
• displaying student work throughout the class and/or school 
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