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How Can We Continue to Enhance Our 
Literacy Instruction?
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What We’ll Focus on this Afternoon…

POPEY co-planned this workshop's objectives in consultation 
with SD 79’s District Partners & Palsson Elementary’s Principal

Strategies, resources and ideas for:

•literacy workshop framework 
‣to supporty differentiated instruction, scaffolded support & engagement

•next few weeks… 
‣what is it going to look like?



Palsson/
POPEY Project 

Launch



How Do We Scaffold 
Comprehensive 

Literacy Instruction?



Principles of Differentiation
Non-Negotiables for Differentiated Instruction

environment

▹develop an environment that invites kids to learn
▹safe, challenging & supportive

Adapted from - Differentiation and the Brain - Conversation with Carol-Ann Tomlinson & Differentiation and the Brain - Sousa & Tomlinson 

⭐ framework for planning & delivering learner-focused instruction ⭐

https://www.youtube.com/watch?v=mLzCqoPFxRw
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instruction
▹use info from ongoing assessments 

- to plan upcoming instruction

▹address learner needs & move them ahead

▹teach up - assume kids can do good things! 
- differentiate to scaffold to get them there

flexible management
▹classroom needs runs smoothly & effectively  

- but also flexibly

▹working with the kids to have effective routines 
- balance predictability & flexibility

⭐ framework for planning & delivering learner-focused instruction ⭐

https://www.youtube.com/watch?v=mLzCqoPFxRw
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Planning Strategies to Consider 
Inclusive Classroom Strategies for Differentiated Instruction 

 
Learning Environment 

The learning environment is the overall layout of the classroom, the way you use that space, 
and elements such as lighting. Even minor tweaks can help ensure the classroom is 
supportive and comfortable for all students. 

 
Consider: 

• Learning can occur anywhere in the classroom  
• That a well-organized space helps with student independence  
• Arranging your classroom to support scaffolded instruction (whole-class, small group & 

independent learning) 
• Planning a physical space for any students with special needs to ensure accessibility 
• Establishing classroom routines & overall environment that make students feel safe & 

supported 
• Allow the students to choose a quiet work area (if they need it) 
• Use headphones, modified lighting, alternative desks, etc. 
• Vary seating arrangements based on student need 

o Ensure that despite flexible seating arrangements, no students are isolated 
• Ensure easy access to materials (with icon/image prompts for non-readers) 
• Vary the environment where learning occurs (outside, laboratory, field trip etc.) 

 
 Routines 

o Establish routines for various ‘transition’ times of the day (including first thing in 
the morning) 

o Establish routines for  
o Materials Management 

§ work in progress – where does it go? 
§ completed work – where does it go? 
§ consider assigning classroom jobs – what can the students manage on 

their own? 
§ establish what goes in student’s desks and what doesn’t 
§ colour-coded work folders 
§ baskets for each curricular area (icon based for non-readers) 
§ student portfolios 
§ filing cabinets 



 

Planning Strategies to Consider  

Learning Activities  
Learning opportunities should be varied to ensure all students get opportunities to explore 
concepts in different ways. Time needs to be flexible. Flexible time gives teachers 
opportunities to address different needs and speeds. 

 
Consider: 

• Use a combination of individual, paired, small group and whole class activities & vary 
how pairings/groups are chosen 

• Provide opportunities for a range of skills such as discussion, writing and viewing 
• Alternate quiet and active times 
• Plan transitions to ensure a smooth flow from one activity to the next 
• Allow some students more time to complete assignment 
• Identify which students require structure, and provide them with detailed schedules and 

advanced warning of major changes to routine 
• Build in time to respond to student needs for re-teaching and/or extension 
• Consider ways to activate, clarify and extend prior knowledge, and to help students 

make connections between what they know and what they will be learning 
• Consider extension activities that allow students to reinforce, extend and apply their 

learning in a variety of contexts 
• Identify in advance alternative activities to use if students need a change in pace or a 

refocusing of attention 
 Suggestions for Groups & Group Work 

o Use flexible groupings – students should not remain in the same groups for long periods 
of time 

§ Grouping decisions can be based on: 
• student learning profile (including readiness to learn) 
• interest 
• student need 
• student choice 
• random groupings 
• homogeneous (organizing by ability) 
• heterogeneous (or multi-level/mixed ability) 

§ Managing group work can include: 
• giving each group their own set of instructions (eliminates the whole group 

receiving multiple directions) 
• record directions for small group work (audio or written) 
• use task cards to break down directions into smaller chunks 
• assign/have students volunteer to be helpers for their peers 

o students wear “ask me” hats or visors 
o “expert” of the day 
o consultants 
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Presentation 
How you present information and ideas is vital for differentiation. Presentation styles should 
be varied to meet the different abilities and learning styles of students in the classroom. 
 

 
Consider: 

• Make use of opportunities for collaboration & co-teaching 
• Provide material in manageable chunks 
• Repeat instructions and provide them orally, in writing & with visual supports 
• Have students repeat instructions 
• Create a storyboard of words and pictures 
• Make use of diagrams, illustrations, concrete materials and multimedia technology to 

explore and illustrate concepts 
• Use computer projector to display information, images, videos etc. in large format for 

the whole class 
• Use different colours – pens, chalk, index cards, on flipcharts, on written documents, etc. 
• Identify key concepts, words and questions and present them in a variety of different 

formats 
• Introduce and reinforce concepts in a varied manner: 

o write key concepts/words in large print 
o display and label important images or diagrams 
o highlight important words or passages in large print  

• Use students in your demonstrations - get them involved! 
 
 

 
 
 
 



 

Planning Strategies to Consider  

Resources and Materials 
Vary teaching tools to respond to student needs. This may include varying the formats, the 
reading level of the materials, or the use of technology. 

 
Consider: 

• Allow students to have access to the same materials, just at different reading levels 
• Use both printed and non-printed materials (audio, video, images, etc.) 
• Use both teacher resources and resources the students have created 
• Engage in the use of community resources (library, radio station, fire station, newspaper, 

local experts) 
• Allow for the use of adapted materials, as needed. For example: 

o scribe 
o audio recordings  
o drawing pictures 
o enlarged print 
o computer/mobile device 
o manipulatives 
o line indicators, graph paper, adapted lined paper etc. 
o erasable highlighters or small flashlight for line tracking 
o adapted worksheets for additional room for ‘thinking space’, colour-coded 

directions, highlighted keywords etc. 
• Allow students to use educational technology  

o Computers – with varied applications for word processing, drawing and creating 
work (video, audio, graphic organizers, online posters, etc.) 

o Mobile devices – with varied applications 
o Audio books or instructions in CD or MP3 format 
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Student Creation & Assessment 
The 'final result' or product can vary when you differentiate assessment. Vary the difficulty 
and format to allow students to demonstrate their learning. Allow students to choose how 
they demonstrate their knowledge. It is important to differentiate the type of tasks, not just 
the quantity.  

Consider: 
• Provide assignment options - individual or group:

o different endings to stories
o displays or models
o comic-strips
o dramatic presentations
o visual timelines
o puppet shows
o trading cards
o dioramas
o puzzle creator
o create a video
o create a podcast
o letter exchange – pen pals, authors, members of the community

• Provide additional time for work to be completed, as needed
• Provide options for demonstrating knowledge and understanding:

o orally
o with a scribe
o have students answer fewer questions
o write questions at varying reading levels
o different format (see assignment options above)

• Allow students to complete assignments using technology

Adapted from: 

• Differentiated Instruction – Learn Alberta
• Differentiating Instruction in the Regular Classroom – Diane Heacox 

Images from: 
Educlips 

http://www.learnalberta.ca/content/kes/pdf/or_ws_tea_elem_02_diffinst.pdf
https://edu-clips.com


	



assessment

○different kids need different things

○see where the kids are at

POPEY Planning Strategies to Consider - Student Creation & Assessment POPEY Universal Design for Learning Supports - Multiple Means of Action & Expression

xc

observations 

http://www.popey.ca/sites/default/files/resource_downloads/Planning%20Strategies%20to%20Consider.pdf
http://www.popey.ca/sites/default/files/resource_downloads/UDL%20Supports.pdf


✓answer these questions about yourself - writing &/or drawing on the hand

What do you do for fun in 
your free time?

What is something interesting you 
learned - not at school?

Why do find it interesting? 
How did you learn it?

How do you like to learn? 
How do you learn the best?

listening, touching & feeling, moving around, 
with pictures, getting more think time, 

with a partner, with a group, by myself… 

Do you any worries 
about school? 

Other worries?
Is there something you 

wish others knew?

What is a dream of 
yours? 

What are your hopes for 
the future?

What is something you’re 
really good at?

Adapted from - Tools for a Successful School Year - Silver, Perini  & Boutz & I Wish My Teacher Knew

Hand  
of 

Knowledge

http://iwishmyteacherknewbook.com/index.php


Class Profile

 Adapted from - Education for All - Ontario Education

It is the foundation for planning based on strengths, areas of 
need, characteristics, similarities,…for the class as a whole

Gather information 
✴ interest surveys, checklists, observations, formative assessments…

Organize information 
✴ summarize information - noting planning implications

Determine routines, strategies, resources 
✴based on strengths, needs, interests,…of the class as a whole 
✴ identify students who would benefit from similar differentiated instruction

Review  
✴classroom teacher & school team - monitors progress carefully 
✴modifications are made as needed

http://www.oafccd.com/documents/educationforall.pdf


Class Profile Teacher:_________________
Overall Class Information

Class Strengths Class Needs/Areas for Growth

Overall Interests, Tastes, Preferences Social Emotional Needs/Perceptions

 Adapted from - A Quick Guide to Reaching Struggling Writers - Cruz & Learning in Safe Schools - Brownlie & King & Education for All - Ontario Education

Date:___________________

http://www.oafccd.com/documents/educationforall.pdf


Class Profile Teacher:_________________

 Adapted from - A Quick Guide to Reaching Struggling Writers - Cruz & Learning in Safe Schools - Brownlie & King & Education for All - Ontario Education

Planning & Instructional Supports for Student Learning
routines, strategies, resources…

Date:___________________

http://www.oafccd.com/documents/educationforall.pdf


instruction

○address learner needs & move them ahead

○use ongoing assessments to plan instruction

POPEY Planning Strategies to Consider - Presentation & Resources & Materials POPEY Universal Design for Learning Supports - Multiple Means of Representation & Action & Expression

○teach up! they can do it!

http://www.popey.ca/sites/default/files/resource_downloads/Planning%20Strategies%20to%20Consider.pdf
http://www.popey.ca/sites/default/files/resource_downloads/UDL%20Supports.pdf


Adapted From - Guided Reading Basics - Jamison Rog & The Fountas & Pinnell Literacy Continuum - Fountas & Pinnell

Comprehensive Literacy Framework

Oral Language

Reading 

Active Read Aloud 

Shared Reading 

Guided/Small-Group Reading 

Independent Reading

Writing 

Modelled Writing 

Shared/Interactive Writing 

Guided/Small-Group Writing 

Independent Writing

Word Work 

Early Literacy Concepts 
Phonological Awareness 

Letter Knowledge & Sounds 
Word Solving & Structure 

Spelling Patterns  
High-Frequency Words 

Word Meaning & Vocabulary

POPEY’s Comprehensive Reading - Activities & Levels of Support POPEY’s Comprehensive Writing - Activities & Levels of Support

http://www.popey.ca/sites/default/files/resource_downloads/2019-May-Comprehensive%20Reading%20-%20Activities%20&%20Levels%20of%20Support.pdf
http://www.popey.ca/sites/default/files/resource_downloads/2019-May-Comprehensive%20Reading%20-%20Activities%20&%20Levels%20of%20Support.pdf


Scaffolded Support

Gradually releasing responsibility to children as they gain 
expertise, teaching a few strategies of great 

consequence in depth over time, and giving children 
the gifts of time, choice, response, community, and 

structure.

From - Reading with Meaning: Teaching Comprehension in the Primary Grades - Miller 



I do, you watch

I do, you help

You do it together

You do, I help

You do, I watch

Gradual Release of Responsibility: Scaffolded Support



Workshop Format

Adapted from: Units of Study - Calkins & Mindsets and Moves - Goldberg & The Daily Five - Boushey & Moser

mini-
lesson/
focus 
lesson

independent time

Teacher is: 
• conferring with students 
• teaching small groups 
• providing mid-workshop small 
teaching moments

Students are: 
• working privately  
• working with a partner 
• working in a group

the classroom runsHOW

sharing
‣ teacher 
‣ students

celebration
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independent
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Mini-Lesson Format
Connection

• connect the context of the day’s teaching with the work the class has been doing  
• name the teaching point for the lesson  
• about 1 minute

Teach
• crystallize what you plan to teach in this mini-lesson - today’s goal & steps to reach it 
• provide concrete instruction to demonstrate today’s skill or strategy 
• 2-3 minutes

Active Engagement
• “Now you try it” - and provide students with a little bit of guided practice (scaffolded learning) 
• everyone has a go, working with a partner or small group, while the teacher listens and coaches 
• 2-3 minutes

Link
• re-state the teaching point – connect it to not just today, but every day 
• they go and do their own work – working independently & collaboratively with their partners 
• about 1 minute

Format from - Units of Study - Calkins & The Reading and Writing Project

= 10 minutes



Scaffolded Support for Reading

Reading TO Children

Reading Together

Reading WITH Children

Reading BY Children

Active Read Aloud

Shared Reading

Independent 

Reading WITH Children

‣Literacy Centres 
‣Reading Workshop Partners 
‣ Book Clubs

‣Guided Reading  
‣Small-Group Reading 



Activities & Purpose Support

Educator: 
‣ selects and reads book or other text
‣ models fluent and expressive reading
‣ models characteristics of what good readers do
‣ guides active conversation through strategically planned

questions - based on class & student goals

Students: 
‣ build listening and oral language skills
‣ have access to more advanced concepts or vocabulary
‣ see and hear effective reading strategies

Purpose: 
‣ reading for enjoyment
‣ reading for a purpose
‣ creates a community of readers
‣ demonstrates characteristics of good readers
‣ increases vocabulary
‣ promotes oral language development
‣ known texts can become basis for a variety of other

activities

Educator: 
‣ provides full support
‣ plans & guides active

conversation

Students: 
‣ respond to text: pictures,

meaning, language and Educator
questions

Educator: 
‣ introduces and reads a large-print text or a

text where all students have a copy
‣ models reading process

Students: 
‣ join in the reading, in unison, during refrains or

after multiple readings 

Purpose: 
‣ demonstration of strategies
‣ develop sense of story
‣ support from the group
‣ opportunities to participate and show

characteristics of a good reader
‣ builds repertoire of familiar texts

Moderate to Full Support 

Educator: 
‣ supports problem-solving and

conversation

Students: 
‣ participate in group reading,

problem solving and
conversations
‣ support one another
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Full Support

Comprehensive                Activities & Levels of SupportReading



Activities & Purpose Support

Educator: 
‣ selects and introduces new texts at the students’

instructional levels
‣ provides support and introduces new strategies to improve

reading
‣ observes students as they read new text

Students: 
‣ read the entire text by themselves
‣ practice new skills and strategies

Purpose: 
‣ gives students the opportunity to improve as readers, in the

context of a socially supported activity
‣ readers practice and develop reading strategies
‣ students participate in enjoyable reading experiences and feel

successful
‣ students develop strategies needed to be successful

independent readers

Educator: 
‣ prompting, instruction or

reinforcement of strategies
and skills - as needed

Students:
‣ problem-solve texts as

independently as possible
‣ work to apply the strategy(ies)

that is (are) the focus of the
lesson

Educator: 
‣ provides reading materials for students in a

carefully organized manner
‣ reinforces strategies for selecting ‘just right

reads’

Students: 
‣ select stories and texts
‣ read to themselves or to a partner

Purpose: 
‣ time to practice skills and strategies students

have been taught
‣ students develop fluency and comprehension

skills
‣ opportunity to choose stories and books of

personal interest, or texts previously read in
class
‣ enjoy reading!

Educator: 
‣ encourages selection of texts

by students

Students: 
‣ problem-solve texts as

independently as possible
‣ work to apply strategies

successfully learned
‣ read for meaning, fluency and

with comprehension

In
de

pe
nd

en
t 

R
ea

di
ng

Moderate Support

Minimal Support

Guided Reading: Good First Teaching for All Children – Fountas and Pinnell 

Comprehensive Literacy Resource for Grades 1-2 Educators – Trehearne

Balanced Literacy In Action – Brailsford & Coles

Fountas & Pinnell Literacy Continuum - Expanded Edition - Fountas & Pinnell

images inspired by Comprehensive Literacy Resource - Trehearne

Adapted from:  

Comprehensive                Activities & Levels of SupportReading
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‣Guided Writing  
‣Small-Group Writing

Modelled Writing

Independent Writing

Shared &/or Interactive 
Writing

‣Literacy Centres 
‣Writing Workshop Partners 
‣Writing Clubs

Scaffolded Support for Writing

Writing FOR Children

Writing WITH Children

Writing Together

Writing WITH Children

Writing BY Children



Activities & Purpose Support

Educator: 
‣ models writing process 
‣ talks aloud to verbalize what they are doing and why 
‣ provides mini-lessons to focus on one specific writing 

element, trait or strategy 
‣ creates a class or demonstration text 

Students: 
‣ build listening and oral language skills 
‣ see and hear the writing process and effective writing 

strategies 
‣ participate in sharing of ideas and contribute orally when 

appropriate 

Purpose: 
‣ to provide strong writing model for students 
‣ students observe the writing process 
‣ students hear the thought process of a writer while 

watching the creation of a written story or text 

   

Educator: 
‣ provides full support 
‣ models writing process 

Students: 
‣ observe the writing process 
‣ participate in sharing of ideas 

  

Shared Writing 
✦ one pen - Educator writing (scribe) 

Interactive Writing 
✦ shared pen - Educator and students share one pen 

Educator: 
‣ guides students as the whole class composes and 

completes one text together - while modelling 
effective writing strategies 

‣ leads the re-reading of the texts several times 

Students: 
‣ all students participate in composing a piece of 

writing 
‣ share thoughts and ideas to create a class text 

Purpose: 
‣ share in development of a text 
‣ instruction and assistance for students as they 

compose a piece of writing together 
‣ demonstrate effective writing strategies 
‣ produce writing that can be easily read by students

Moderate to Full Support 

Educator: 
‣ provides high level of support 
‣ models and demonstrates 

writing process 
‣ puts student ideas into written 

form 
‣ text is composed by the group 

and constructed word by word 

Students: 
‣ participate in sharing of ideas 
‣ write out part of written text 

with support (interactive)
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Activities & Purpose Support

Educator: 
‣ examines smaller aspects of writing process in closer detail 
‣ provides guidance with a small group of writers - focused on 

a similar skill or strategy 
‣ provides support through small group conferences while 

students write or revise 
‣ provides mini-lessons to small, flexible groups, as needed 

Students: 
‣ work on individual pieces of writing 
‣ participate in mini-lessons and conferences focused on 

specific strategies and/or skills 
‣ revise writing based on mini-lessons and conferences 
‣ solve their own problems in writing, with Educator support 

and feedback 

Purpose: 
‣ targeted and specific instruction 
‣ more individualized support - providing instruction in the 

area(s) students need most

   

Educator: 
‣ provides mini-lessons to further 

teach/model specific strategies 
‣ provides small group writing 

conferences 

Students: 
‣ write independently 
‣ work through writing process 

to solve problems 
‣ receive support and act on 

feedback during small group 
writing conferences 

Educator: 
‣ provides writing materials for students in a 

carefully organized manner 
‣ guides and establishes peer support systems 
‣ provides feedback and support through individual 

writing conferences 
  

Students: 
‣ write independently 
‣ use known words and word-solving strategies to 

write unknown words 
‣ use resources in the in the room to write  
‣ apply skills and strategies taught in mini-lessons 

and conferences 
‣ provide peer support (as indicated by Educator) 

Purpose: 
‣ provides students with opportunity to see 

writing as a form of communication 
‣ students see the connection between reading and 

writing 
‣ students enjoy writing!

Educator: 
‣ little to no Educator support 

Students: 
‣ write independently 
‣ use the writing process, skills 

and strategies 
‣ use classroom resources (and 

other students) to solve 
problems 
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Moderate Support

Minimal Support

Guided Reading: Good First Teaching for All Children – Fountas and Pinnell 
Comprehensive Literacy Resource for Grades 1-2 Educators – Trehearne

Balanced Literacy In Action – Brailsford & Coles

Fountas & Pinnell Literacy Continuum - Expanded Edition - Fountas & Pinnell

Adapted from:  

images inspired by Comprehensive Literacy Resource - Trehearne

Comprehensive              Activities & Levels of SupportWriting



 OUT OF text

Word Study Teaching

Adapted from - The Fountas & Pinnell Phonics, Spelling, and Word Study System - Fountas & Pinnell & POPEY’s Comprehensive Literacy Framework

Word Study 
Early Literacy Concepts 
Phonological Awareness 
Letter Knowledge 
Letter-Sound Relationships 
Spelling Patterns 
High-Frequency Words 
Word Meaning/Vocabulary 
Word Structure 
Word Solving Actions

Oral Language

Writing 
Modelled Writing 
Writing Mini-Lessons 
Shared/Interactive Writing 
Guided/Small-Group Writing 
Independent Writing

 IN text
Reading 

Active Read Aloud 
Reading Mini-Lessons 
Shared Reading 
Guided/Small-Group Reading 
Independent Reading

http://www.popey.ca/sites/default/files/resource_downloads/Comprehensive%20Literacy%20Model.pdf


Connected Learning Experiences

plan activities, tasks, centres, games…that are connected & provide 
opportunities for kids to practice & develop word solving skills & strategies

Adapted from - Units of Study in Phonics - Calkins, Louis & The Reading and Writing Project



curriculum

○polished curriculum - focused on essential 
knowledge, understandings & skills

○engaging - ‘worth kids’ time’ - supports understanding & doing

POPEY Planning Strategies to Consider - Learning Activities POPEY Universal Design for Learning Supports

http://www.popey.ca/sites/default/files/resource_downloads/Planning%20Strategies%20to%20Consider.pdf
http://www.popey.ca/sites/default/files/resource_downloads/UDL%20Supports.pdf


Student Centred-Learning

Adapted from - Teaching with the Brain in Mind - Jensen

Engaging the brain helps to increase students' intrinsic motivation.    
To keep their attention, teachers should:

✓provide choices  

✓provide change of location 

✓provide balance of novelty and ritual 

✓make learning relevant 

✓make learning personal 

✓make learning engaging - emotional, energetic, physical



multiple means 
of engagement

• how learners get engaged    
& stay motivated 
• how learners are challenged, 

excited or interested 
• these are affective 

dimensions

affective networks

the “why" of learning

multiple means of 
representation

• how we gather facts 
• how we categorize what 
we see, hear and read 
• identifying letters, words 
or an author's style are 
recognition tasks

the “what" of learning

recognition networks

multiple means of 
action & expression

• planning & performing tasks 
• how we organize & express 

our ideas 
•writing an essay or solving 

math problems are 
strategic tasks

the “how" of learning

strategic networks
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multiple means 
of engagement

• how learners get engaged & stay 
motivated 
• how learners are challenged, 
excited or interested 
• these are affective dimensions

affective networks

the “why" of learning
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Engagement - Part of the UDL Framework

sleep is the dump cycle 

the brain gets rid of what it 
doesn’t need 
what it thinks is not relevant

when learners’ brains are 
engaged - the brain thinks 

it’s relevant

& - Dr. Martha Burns - April 2018 -  The New Neuroscience of Language and Literacy POPEY Universal Design for Learning Supports

http://udlguidelines.cast.org
http://udlguidelines.cast.org
http://files.constantcontact.com/aa3a5327401/55b6943d-2e50-4157-b2eb-8171861f11d9.pdf?ver=1523397854000
http://www.popey.ca/sites/default/files/resource_downloads/UDL%20Supports.pdf


Multiple Means of Representation - The “What” of Learning

Supports for Processing Information
• use captions for text 

• provide voice recognition/speech-to-text software/apps 

• provide visual supports - diagrams, charts, pictures,… 

• provide auditory supports - music, sounds, alerts,… 

• provide written transcripts of videos or audio excerpts 

• provide options for how information is displayed - text size, varied fonts, colours, images, graphs, 

diagrams,… 

• visual representations for depicting music 

• visual or tactile supports for sound effects - images, vibrations,… 

• use colour or typographical options (bold, italic,…) for emphasizing important points 

• vary the rate and volume of speech, sounds, videos,… 

• use of sign language 

• use of various images for emphasis - symbols, pictures, emoticons,…

Considerations for supports to provide as necessary/as appropriate are:

Adapted from - cast.org -UDL Guidelines 
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Multiple Means of Representation - The “What” of Learning

Supports for Processing Language & Symbols
• pre-teach vocabulary by making connections to prior knowledge & experience 

• relate complex terms &/or expressions to simplified words &/or symbols 

• support text decoding through various instructional strategies 

• present important information in various ways - text, illustrations, movement, diagrams, models, 

videos, comics, pictures, manipulatives, virtual/electronic experiences,… 

• provide text-to-speech software/apps 

• provide audio versions to accompany print or digital text 

• provide materials in English as well as learners’ first languages 

• provide electronic translation tools/apps

Considerations for supports to provide as necessary/as appropriate are:

Adapted from - cast.org -UDL Guidelines 
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Multiple Means of Representation - The “What” of Learning

Supports for Understanding
• activate prior knowledge in various ways - visuals, imagery, concept maps, graphic organizers, 

models, manipulatives,… 

• use analogies &/or metaphors 

• emphasize patterns, common features, big ideas, potential connections/relationships,… 

• use explicit cues & prompts during sequencing activities 

• use explicit cues & prompts to highlight key or critical elements/information 

• chunk/segment information into small pieces 

• model use of & provide checklists, various organizers, sticky notes, electronic reminders, 

organizational tools, mnemonic devices, visual imagery, paraphrasing,… 

• space out review & explicitly planned practice 

• use reading/writing strategies in other curricular areas 

• provide opportunities to revisit key ideas & link to new ideas/learning

Considerations for supports to provide as necessary/as appropriate are:
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Multiple Means of Action/Expression - The “How” of Learning

Supports for Physical Action
• provide options for how, when & where learners interact with materials, manipulatives &/or 

technology 

• provide options for how learners indicate responses or selections - pencil/paper, touch devices, 

stylus, mouse,… 

• provide options for how learners interact with materials - hands, voice, switch, stylus, joystick, 

keyboard - or adapted versions of these tools 

• provide various forms of Assistive Technologies & keyboard commands (in place of mouse 

action), switch &/or scanning options, alternative keyboards, screen overlays, modified touch 

screens &/or keyboards - accompanied with specialized software to accommodate the Assistive 

Technology (as necessary)

Considerations for supports to provide as necessary/as appropriate are:

Adapted from - cast.org -UDL Guidelines 
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Multiple Means of Action/Expression - The “How” of Learning

Supports for Communication & Expression of Knowledge & Ideas
• provide creation options through technology - text, speech, drawing/illustrating, comics/

storyboards, video, music,… 

• provide creation options through other media - visual art, drawing, sculpture, dance/movement,… 

• provide physical manipulatives, blocks, models, alphabet letters,… 

• provide technology to assist in the writing process - spell check, grammar check, word prediction 

software/apps, speech-to-text software/apps, dictation, voice recording,…

Considerations for supports to provide as necessary/as appropriate are:

Adapted from - cast.org -UDL Guidelines 
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Multiple Means of Action/Expression - The “How” of Learning

Supports for Planning, Organizing & Completing Tasks

• use prompts 

• scaffold for varying levels of effort & difficulty 

• model processes, examples & products 

• model & scaffold goal-setting 

• provide guides, templates & checklists for goal-setting 

• display visual goals, objectives & schedules 

• model & prompt for “stop & think” techniques 

• model think-alouds for various processes 

• prompt for thinking aloud & reflection on work/self-reflection 

• model & prompt for breaking long-term goals in to short-term chunks/objectives 

• provide checklists, guides & templates for note-taking, self-reflection, self-assessment,… 

• provide options for self-assessment strategies - role-playing, videos, peer assessment,… 

• ask questions to prompt/assist/guide self-reflection/self-monitoring/self-assessment 

• provide evidence of progress over time - photos, graphs, videos, charts, portfolios,… 

• provide visual timers when completing tasks - increase time in 1 minute increments to increase stamina

Considerations for supports to provide as necessary/as appropriate are:

Adapted from - cast.org -UDL Guidelines 
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Multiple Means of Engagement - The “Why” of Learning

• provide learners with choice & autonomy whenever possible 
through: 
‣ level of challenge of a task 
‣ type of tools used 
‣ choice of colours, designs, graphics,… 
‣ sequence or timing of tasks 

• involve learners in the design of classroom activities & tasks 
• involve learners in personal goal-setting activities - academic & 

behavioural 
• provide a variety of activities & sources of information to be: 

‣ personalized & relevant to learners & their lives 
‣ culturally relevant & appropriate 
‣ socially relevant & appropriate 
‣ age/developmentally appropriate 

• design activities with learners with learning outcomes that are: 
‣ authentic 
‣ for a real audience 
‣ purposeful 

• communicate learning outcomes clearly to learners 
• plan & provide tasks that allow for active participation, exploration & 

hands-on experimentation 
• provide opportunities for learners to reflect, evaluate & self-assess 

in regards to content & activities 

• provide activities that engage students in creative & critical thinking 
& use of imagination to solve problems or make sense of complex 
ideas 

• create & sustain an accepting & supportive classroom environment 
• provide tools to increase predictability for learners: 

‣ charts, calendars, visible schedules, visual timers, consistent 
cues,… 

‣ creation, modelling & reinforcement of class routines 
‣ help learners anticipate & prepare for changes in activities, 
schedules & routines - by providing alerts, countdowns, visual 
prompts,… 

• provide changes to the standard routines - to help learners 
adapt/adjust to changes 

• provide variety in sensory stimuli: 
‣ vary the amount & volume of background noise 
‣ vary the amount of visual provocations 
‣ provide noise buffers 
‣ vary the number of visual items presented at a time 
‣ vary the pace & length of work sessions 
‣ vary the number of movement &/or quiet breaks 
‣ vary the timing or sequence of activities 

• vary the expectations for public displays or performances to 
demonstrate learning 

• involve all learners in whole class discussions

Considerations for supports to provide as necessary/as appropriate are:

Adapted from - cast.org -UDL Guidelines 

Supports for Gaining Interest & Attention
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Multiple Means of Engagement - The “Why” of Learning
Considerations for supports to provide as necessary/as appropriate are:

Adapted from - cast.org -UDL Guidelines 

• involve learners in creating goals 
• prompt learners to re-state goals 
• display goals in a variety of different ways 
• model & prompt for breaking down long-term goals into 
short-term manageable chunks/objectives 

• model & use digital scheduling & reminder tools 
• use prompts, images, graphics,…to aid in visualizing 
reaching desired goals/outcomes 

• involve learners in assessment criteria creation 
• differentiate the difficulty/complexity of activities 
• provide & prompt for use of varying tools to assist in 
completing activities 

• vary the performance criteria based on what all, most & 
some can do 

• emphasize the process, effort & improvement while 
learners complete tasks 

• create & use cooperative learning groups - where 
learners have clear goals, roles & responsibilities 

• model & prompt learners on when & how to seek peer &/
or educator support

• create & use cooperative learning groups - based on 
common interests &/or activities  

• co-create expectations for group work - rubrics, norms, 
checklists,…& reinforce expectations during group 
activities 

• provide feedback that focuses on: 
‣ level of perseverance 
‣ effort 
‣ development of efficacy 
‣ development of self-awareness 
‣ use of supports &/or strategies used when 
encountering challenges 

‣ improvement & working towards/achieving a standard 
• provide feedback that is: 

‣ frequent 
‣ timely 
‣ specific 
‣ concrete 
‣ informative 

• model how to incorporate feedback in to future learning

Supports for Encouraging & Maintaining Effort & Persistence

http://udlguidelines.cast.org
http://udlguidelines.cast.org


Multiple Means of Engagement - The “Why” of Learning
Considerations for supports to provide as necessary/as appropriate are:

Adapted from - cast.org -UDL Guidelines 

• provide prompts, reminders, guides, rubrics, checklists,…
that focus on: 
‣ self-regulatory goals 
‣ increasing on-task focus/behaviour 
‣ increasing stamina 
‣ increasing the amount of self-reflection &           
self-reinforcement 

• provide coaches &/or mentors to model setting 
appropriate goals & strategies to reach goals - taking in 
to account learners’ strengths and areas for growth 

• provide & support activities for self-reflection, self-
assessment & personal goal setting 

• provide & model use of supports for: 
‣ managing frustration 
‣ seeking external emotional support 
‣ developing internal controls & coping skills 
‣ developing a growth mindset 
‣ use of coping skills in real-life situations

• provide options for learners to collect/chart their own 
behaviour: 
‣ recording devices 
‣ various software/apps 
‣ charts 
‣ templates 
‣ rubrics 

• plan activities that include receiving timely feedback by 
multiple means: 
‣ charts 
‣ templates 
‣ feedback displays 

to support learners in understanding their progress 
• model, practice and prompt for mindfulness and calming 
activities including: 
‣ meditation 
‣ yoga 

Supports for Self-Regulation

http://udlguidelines.cast.org
http://udlguidelines.cast.org


Brain Compatible Activities
Engaging all four of the learning modalities:

Adapted from - Formative Assessment in a Brain-Compatible Classroom - Tate

brainstorming & 
discussion 

humour 

figurative language 
metaphors, similes… 

mnemonic devices 

cooperative groups 

‘you’re the expert’ 
kids teaching each other 

storytelling

Auditory

drawing & artwork 
field trips 
games 
mnemonic devices 
graphic organizers 
word webs 
manipulatives 
hands-on activities 
experiments, building… 

project/inquiry 
based learning 
technology 
writing activities

Tactile

graphic organizers 

word webs 

word clouds 

figurative language 
metaphors, similes… 

mnemonic devices 

project/inquiry 
based learning 

technology 

visualization 

visuals

Visual

drawing & artwork 

field trips 

games 

movement 
body breaks, yoga brain gym… 

role-play 

dramatic play 

work work play

Kinesthetic



Brain-Based Literacy Activities

‣ read to stuffed animals 
‣ act out the story 
‣ read around the room 
‣ read a story using 
character voices 

‣ partner reading 
‣ be a detective 
‣ retell a story- favourite 
parts 

‣ retell a book - written 
‣ book review  
(video, podcast, writing…) 

‣ group discussions 
(literacy circles, literacy 
centres, book clubs….)

‣ silly sentences 
‣ write an ABC book 
‣ write a “how-to” book 
‣ show your story 
‣ you're the expert 
‣ snail mail 
‣ re-writing a story-act it 
out 

‣ write a screenplay 
‣ be a writing thief! 
(using books as inspiration…) 

‣ tech writing 
(using tech/apps to create…)

‣ letter sort 
‣ letter dance 
‣ make letters 
‣ tactile letters 
‣ guess the letter 
‣ alphabet art 
‣ alphabet hopscotch 
‣ name detective 
‣ making words 
‣ sorting words 
‣ word hunts 
‣ word games 
‣ illustrating words 
‣ be a mind reader

‣ theatrical retelling a book 
‣ use puppets to retell a 
book 

‣ use props to retell a book 
‣ adapt a book - make a 
movie 

‣ reading a reader's 
theatre script 

‣ performing reader's 
theatre 

‣ write a play & perform it 
‣ creating ads for 
performances 

‣ critical thinking questions 
‣ ‘would you rather’ 
questions 

‣ examining pictures/
illustrations & discussing 

‣ free play

POPEY K-3 Literacy Centres

https://www.popey.ca/sites/default/files/resource_downloads/Literacy%20Centres.pdf


“Play is the work of childhood” 
Jean Piaget

BC Early Learning Framework

https://www2.gov.bc.ca/gov/content/education-training/early-learning/teach/early-learning-framework


BC Ministry of Education - Play Today

https://www2.gov.bc.ca/gov/content/education-training/early-learning/teach/play-today
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